
Equity and Excellence for 

all Students: Consideration of Culture and 

Language Learning Across Tier I

Fall Institute 2016



• Exercise fidelity to the core.

• Implement the instructional framework.

• Use district provided tools and assessments.

• Organize and implement PLCs.

• Implement MTSS.

The Granite Way



Objectives

Content:
 Participants will understand the expectations for services and 

supports for English Language Learners at Tier I  

Language:
 Participants will discuss student access, analyze principles of 

language development



Process

Place into appropriate ESL 

class: 

ELD Time

ESL Oral

ESL English

ESL Social Studies
Misc ESL 

Identify students using the 

registration form or 

teacher referral 

Assess students using the  

W-APT placement 

assessment to identify 

student proficiency level

1.  Identify 2.  Assess 3.  Services



Language Survey
What was the first 

language the student 

learned to speak? 

What is the language 

spoken most often in 

the home? 

What is the language 

most often spoken in 

the student’s home 

regardless of what the 

student speaks?

What language do you 

prefer for school to 

home communication?



Assessment



Bilingual 

Information and 

Classification 

Form (BLCF)



Parent 

Notification



English Language Development 

Proficiency Levels



ELD
45-minute block of time providing explicit language 

instruction targeted in each language domain: 
listening, speaking, reading and writing.

Provides oral language, grammar, literacy, 
vocabulary, and writing development that can cross 
other content areas such as science and social 
studies.

Taught by a highly qualified ESL endorsed teacher.

Driven by on-going language assessments.



ESL Services in the Secondary Setting



Discuss

How are you ensuring ELD/ESL time is provided 

to every English language learner in your school 

?

What obstacles do you face?

How have you addressed the obstacles?

What improvements can you make to the 

ELD/ESL program at your school



WIDA Can Do Philosophy

Linguistic 
Assets

Cultural
Assets

Experiential 
Assets

Social and 
Emotional 

Assets

http://bit.ly/candophilosophy

http://bit.ly/candophilosophy
http://bit.ly/WIDAguidingprinciples
http://bit.ly/WIDAguidingprinciples


Student Profile



Can Do’s 



Supports Scaffolds

Instructional strategies/ 

tools to assist students in 

accessing content 

necessary for classroom 

understanding or 

communication and to 

help construct 

meaning from 

language.

An intentional act of 

building upon 

students’ already 

acquired skills and 

knowledge to teach 

new skills.



Performance Indicators – strands
Represent a progression of increasing language 

complexity, vocabulary usage, and language control

 Illustrate language development that scaffolds within a 

language domain

Contain visual/sensory, graphic, or interactive support 

through language proficiency level 4



Organization of Performance 

Indicators

Strand

Performance 

Indicator



1.)  Language Function

Language Function
describes how 
students use 
language to 
demonstrate 
proficiency

Describes how 
language is used

Action word –
measureable 



2.) Content Stem

Content Stem/Topic
specifies the context for 

language instruction

Relates to state or local 

content standards or 

Common Core

 Is grade level 

appropriate



3.)  Scaffold or Support 

 Scaffolds and Supports

include instructional 

strategies or tools used to 

assist students in accessing 

content necessary for 

communication; can be 

sensory, graphic, or 

interactive

May be visual, graphic or 

interactive

May include use of 

languages other than English



WIDA Differentiation  

Content 

Stem or 

Topic

Language

Function
Scaffolds 

and Supports



List examples of   

themes or central idea

from illustrated word/phrase banks using 

graphic organizers (e.g., T chart).

Level 2  ELA  Writing 



themes or central idea

from illustrated word/phrase banks using 

graphic organizers (e.g., T chart).

Explain

Level 3  ELA  Writing 



Level 3  Writing – new support

themes or central idea

Explain

from pictures or real-life materials (e.g., using 

phrases or short sentences with opposites). 



ELA Level 3  MATH – new curriculum

from pictures or real-life materials (e.g., using 

phrases or short sentences with opposites). 

Explain

dividing 2 digit numbers 



Tier 2 and 3 Supports: Learning Objectives

Content: Learners will understand…

How the Student Support Process and SPED/LEP 

processes work together

How to develop Tier 2 and 3 intervention for ELLs

How to follow SPED/LEP procedures including the 

SIP-ELL and the “Green Sheet”

How to ensure support for ELLs during referral, 

identification and special education service delivery



Learning Objectives

Language: Learners will…

Discuss how the Student Support Process and SPED/LEP process work 

together

Reflect on Tiered Services for ELLs and write down take- aways and 

questions



What next?

Tier 1 Services and Supports Not Enough? 

 We correctly assessed and 

identified English language 

proficiency levels

 We implemented differentiation of 

the appropriate WIDA performance 

indicators

 We provided the appropriate 

ELD/ESL time and services

🙁 Our student is still not progressing



Task #1: Academic Discussion

What can school support 

personnel, such as ALP 

leads, counselors, 

teachers, and support 

service providers do when 

TIER 1 data (ELD/ESL 

time, language proficiency 

testing, student outcomes) 

do not show progress 

similar to peers with similar 

circumstances?



Student Support Process for ALL Students

 Start with the Student 

Support Team, 

including experts who 

can help design 

interventions for ELLs

What is the problem?

What should be done?

Why is it 

happening?
Did it work?



MTSS and ELLs



Use the Student Support Process Forms to 

Guide the Intervention Process

Student Support Data Guide rev. 02/2015 

Student _____________________________ Student #________________ Grade _____ Date _____________ 

School ____________________________________________Teacher _________________________________ 

Person referring:         Administrator         School Social Worker        School Psychologist         School Counselor         Teacher         Nurse 

Name of parent/guardian: _________________________________________ Date(s) parent contacted _____________ 

Student’s Strengths: _________________________________________________________________________________ 

 __________________________________________________________________________________________________ 

Refer to Student Profile for needed information

Mark area(s) of concern:  

ACADEMIC: BEHAVIOR:  MEDICAL/HEALTH: 

_____Phonological Awareness _____Non-compliance/Not following directions   __________________ 

_____Phonics and Word Recognition _____Physical Aggression  __________________ 

_____Fluency and Accuracy _____Verbal Aggression   __________________ 

_____Comprehension  _____Poor Attendance   __________________ 

_____Vocabulary _____Poor Attention   VISION/HEARING: 

_____Written Language  _____Poor Work Completion   __________________ 

_____Math Computation _____Emotional Well Being       __________________ 

_____Math Problem-Solving _____Unmotivated Learner           OTHER: ___________ 

_____Other:____________ _____Transitions  __________________ 

_____Other:__________________  __________________ 

 Data attached  
*Please attach a sample(s) of the student’s work (include a comparative peer sample), formative assessment results, behavior data,

and/or progress monitoring data that reflect the concern.

*Note: If there is a medical concern, please list any known relevant information or history.

Additional information: 
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 

What is currently or has previously been done in the classroom/grade level to address the concern 

    School-wide and classroom expectations have been taught and reviewed on (date):___________________   

 Action: __________________________________________________________________________________________ 

       ___________________________________________________________________________________________ 

    Results: (Please attach data) _________________________________________________________________________ 

       ___________________________________________________________________________________________  

    Action: __________________________________________________________________________________________ 

       ___________________________________________________________________________________________ 

    Results: (Please attach data) _________________________________________________________________________ 

  ___________________________________________________________________________________________ 
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Tier 1 Not Enough?

Intervention Phase of Student Support Process



Develop and Implement Interventions

 Use the Student Support Intervention Plan OR SIP-ELL



The SIP-ELL Aligns Interventions to          

Student’s Current Can Do’s



Can Do’s from WIDA ACCESS + Critical 

Components of Tier 2 = Strong ELL 

interventions 



English Learner Student Profile



What is the problem?

What should be done?

Why is it 

happening?
Did it work?

Following 

Interventions...



Starting The Formal Evaluation 

Process and Intervention



IF NO Sufficient Progress...conduct Child Find/Eval

SPED/LEP School Tracking Form: GREEN SHEET



SPEDLEP School Tracking Form (The Green Sheet)

Follow All steps and complete All sections of 

the SPEDLEP Tracking Form as the evaluation 

process proceeds

Part 1: SIP-ELL completed



 Must Always Use the SIP-ELL during intervention if considering 

eligibility for: SLD, SLI, ED, OHI, or AU during evaluation process

 Varies significantly from the SIP for 

non-ELLS

 Relies heavily on use of the WIDA 

assessments in conjunction with 

benchmarks, peer comparison data, 

and progress monitoring data 

 Relies on WIDA Performance 

Indicators in conjunction with 

evidence-based intervention models 

for developing Tier 2 intervention



Intervention During Evaluation for ELL Students

(SIP-ELL Form) Historical

Review attendance, pertinent 

medical information, other info 

from the cumulative folder, prior 

assessment / intervention 

information including parent 

interview conducted by the school 

social worker or psychologist. 



Intervention During Evaluation for ELL 

Students
 (SIP-ELL Form)  WHAT IS THE PROBLEM?

 Use the information from the WIDA administered by the ALP 

teacher.

 Is the student Spanish speaking?  If so, determine the need for a 

Spanish IPT.  Determine who will make the referral for the a 

Spanish IPT?

 Confirm that student has an appropriate ELD Plan for elementary 

or is enrolled in appropriate ESL classes for secondary students. 

 A student may not be evaluated for special education without 

having the appropriate ELD/ESL time in their schedule.

 Analyze individual assessments, whole class information and any 

behavior data.



Intervention During Evaluation Process for ELL 

Students

 (SIP-ELL form) WHAT SHOULD BE DONE?

 Multiple accommodations/interventions in ALP/regular classroom 

attempted. 

 Collect progress-monitoring data in the areas of concern.

 Use Dynamic Assessment.  Collect baseline data and look at progress over 

time.

 (SIP-ELL form) DID IT WORK?

 Determine if the student has made adequate progress 

 Complete the SPEDLEP School Tracking form if interventions were not 

successful.



Align Interventions to Student’s Current Can Do’s?



SPEDLEP School Tracking Form (The Green Sheet)

Part II: Referral to Special 

Education 

 Parents notified that a referral is being 

submitted (This might be at a parent 

conference appointment). 

 Permission for evaluation given in 

native language or through interpreter 

and signed. 



Overview of Basic Steps for Special Education Evaluation of Students 

who are Culturally and Linguistically Diverse (Alvardo, 2011)

 Interview parent, child, teacher (social 
history, etc.)

 Observe in instructional 
environment/classroom

 Conduct oral language proficiency and 
dominance testing

 Conduct cognitive evaluation 

 Conduct adaptive behavioral assessment

 Conduct academic assessment

 Assess socio-emotional functioning

☞ School social worker or school psychologist

☞ Member of the SST designated

☞ Speech language pathologist and SPED/LEP 

specialist based on Language proficiency

☞ School psychologist

☞ School psychologist or social worker 

☞ Special education teacher or SPED/LEP specialist 

based on Language proficiency 

☞ School psychologist or social worker

Evaluation Steps Who’s Responsible?



WARNING: 

FOLLOW ALL SPED/LEP 

STEPS AS OUTLINED 

OR NOT VALID and LEGAL 

EVALUATION 

VALID and ETHICAL



What are some “Red Flag”
Signs of Special Education Needs in ELL 

students



Red Flags that Team May Want to Start 

Special Education Evaluation Process

Does not respond to visual 

cues or learn from visual 

materials over time

Rate of progress is below 

expected rate for LEP 

students; significantly less 

than peers’ with similar 

language proficiency

Did not meet the expected 

growth based on 

instruction or intervention 

(See SIP-ELL)

Significant history of 

medical, development, 

and/or educational problems 

prior to language learning

Adaptive skills are 

significantly delayed

Failing to learn observable 

daily routines and 

procedures in the classroom

Parents regard the child as 

“atypical” or delayed



“Red Flags” continued

 Siblings making more rapid progress learning English 

or academic material (use caution and refer to the 

parent interview)

 Does not show mastery of material at his or her 

language and developmental level after carefully 

planned and administered instruction (See WIDA “CAN 

DO” DESCRIPTORS)

 WIDA progress data-how much growth for 1 year of 

instruction?

 Family history of special education/learning difficulties



When needed, ELLs must receive 

both sets of services

To get an equitable 

education, I need 

help with English 

Language 

Development…

To meet my unique 

educational needs to 

access the content, I 

need SPED

Disability

• Academic areas such 
as reading, math, 
writing, etc.

• Social/emotional 
learning

• Other

Language 
Development

• Listening

• Speaking

• Reading

• Writing



If the Student Qualifies for SPED…

Follow all of the Special 

Education eligibility 

procedures as indicated in the 

Procedural Manual and pay 

attention to a few particular 

procedures in the IEP 



Procedural  Reminders…



SPEDLEP 

Service Documentation Form

 ALP lead completes 
SPED/LEP Service 
Documentation Form when 
beginning special education 
services

 Completes yearly if qualified 
to ensure ongoing services

 Students participate in 
Special Ed Services AND 
regular ESL Services

 ESL services can provided 
by SPED and/ or ESL 
teacher who is endorsed in 
ESL

 One Copy goes in SPED 
File  



IEP Reminders
Remember to identify 

home and student 

language,  and need for 

interpreters



IEP Reminder
Remember to identify 

Language as a special 

factor and address 

special language needs 

in the IEP



Interpreter Reminders

Special Ed trained interpreters are 
trained in basic Special Education 
law, the SPEDLEP process and 
ethics.

Special Ed trained interpreters have 
sufficient vocabulary skills in both 
English and the home language.

Special Ed trained interpreters have 
awareness of the culture and 
communicating within the culture.



When do you request an interpreter using the “Interpreter 
Request Process” on the employee intranet?  

To obtain a permission to test and 
explain procedural safeguards.

To explain test results to parents 
(Determination of Eligibility).

For an IEP.

For any meeting where you are 
discussing Special Education 
related issues.

To complete the Special Education 
Data review form.

Social assessments – Achenbachs 
etc. (Student Services staff should 
meet with the interpreter and 
parent).



What the interpreter will not be able to do?

Interpret tests

Diagnose

Give personal opinions

Make recommendations

Write reports

Re-write any forms in the Home Language

“Act” as an IEP team member (They DO sign the IEP as the 

interpreter)



Checklist for Pre-meeting with Interpreter

 Meet with interpreter just before the meeting t

 Discuss the purpose of the session and 

expectations

 Determine where the interpreter should sit.

 Remind interpreter about confidentiality 

concerns.

 Remember the interpreter that he or she is 

there to interpret for both parties needing the 

interpretation

 Remind the interpreter to let you know when 

they need clarification of the content during 

the meeting



Checklist for the Meeting Using an Interpreter

 Be sure that all of the educators are making eye 

contact with the parent as they speak 

 Ensure that educators tell the interpreter exactly 

what to say including talking through the 

procedural safeguards

 Check for understanding with parent and 

interpreter regularly

 Clarify for the interpreter as necessary

 Be aware of the length of the sentences and 

acronyms you use as you speak and pause to 

provide time for the interpreter

 Give the parent ample opportunities for asking 

questions and providing input



To get an equitable 

education, I need 

help with English 

Language 

Development…

To meet my unique 

educational needs to 

access the content, I 

need SPED

Disability

• Academic areas such 
as reading, math, 
writing, etc.

• Social/emotional 
learning

• Other

Language 
Development

• Listening

• Speaking

• Reading

• Writing

Reflection Time



Reflection

1. Discuss 2 “Ah-has” you had today

2. Discuss 1 question you still have

3. Discuss things you will do to start the year to help 

ensure ELLs in your school receive Equity and 

Excellence in their education



Resources: WIDA

WIDA on the internet: www.wida.us

GSD Intranet hotlink: bit.ly/gsdwida 

http://www.wida.us/
bit.ly/gsdwida


MTSS and School-Based Supports for 

All Students in 2016-17



Thinking Functionally 

About Behavior
Behavior Matters



Setting the Stage



Thinking Functionally About 

Behavior
 BHAs are back! Thank you!

 Collaboratively developed 

job description

 One 19 hour per week BHA in 

each school

 School-based supervision

 District-led training and 

support CCR Department

 Requirements

 Greater need . . . . .

 Create a successful behavioral 

system and supports 



Creating a System



Thinking Functionally About Behavior

Behavior Response Support Team

(BRST)

Thinking Functionally About Behavior

Learning Modules

Behavioral Health Assistants

Educator’s Handbook District License

K-12 Implementation of PBIS



Behavior Response and Support Team 

(BRST) Pilot

Spring 2016

 Pilot Project – Partnership with the University of Utah

 Behavior Response and Support Initiative (BRST)

 Roosevelt – all 2nd grade classes, one 1st grade class

 Multiple students

 Hillsdale – one 2nd grade class

 Multiple students

 Intervention

 Staff PD

 Good Behavior Game

 School Psychology grad students

 Monitor and track progress

 Functional Behavior Assessment (FBA)

 Behavior Support Plan (BSP)

 Social skills small group



Behavior Response and Support Initiative (BRST) 2016-2017

Intensive – Tier 3

Identify students - Student Support Process (SST)

Implement Tier 2 interventions (teachers and staff)

Conduct Functional Behavior Assessment (FBA)

Develop Behavior Support Plan (BSP)

Coach teachers to implement BSP

Targeted – Tier 2

Thinking Functionally professional development

Classroom management assessment (consultant-report)

Brief coaching for teachers 

Behavior Health Assistants (BHAs)

Universal – Tier 1

Interactive learning modules - positive behavioral classroom 
management

Classroom management assessment (self-report) 

• 5 Elementary Schools

• 15 Elementary Schools

• All Schools



GSD Behavioral System and Supports

Intensive – Tier 3

Identify students - Student Support Process (SST)

Implement Tier 2 interventions (teachers and staff)

Develop Behavior Support Plan (BSP)

Coach teachers to implement BSP

Targeted – Tier 2

Thinking Functionally professional development

Classroom management assessment (consultant-report)

Brief coaching for teachers 

Behavior Health Assistants (BHAs)

Universal – Tier 1

PBIS fully implemented K-12

All teachers complete interactive learning modules -
positive behavioral classroom management



Expectations for 

Social Workers 

and Psychologists



Link to Behavior Support Handouts 

 http://granitesdbehaviorsupports.weebly.com/

http://granitesdbehaviorsupports.weebly.com/


Special Ed Quick Reference Docs




