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The Granite Way

Exercise fidelity to the core.
Implement the instructional framework.

se district provided tools and assessments.
Organize and implement PLCs.

Implement MTSS. M ]
Granite

SCHOOL DISTRICT




Objectives

Content:

= Participants will understand the expectations for services and
supports for English Language Learners at Tier |

Language:

= Participants will discuss student access, analyze principles of
language development




Process

Identify students using the Assess students using the Place into appropriate ESL
registration form or W-APT placement class:
teacher referral ' ELD Time

stud ESL Oral

ESL English
ESL Social Studies
Misc ESL




Language Survey

Please Print HAS STUDENT EVER BEEN ENROLLED IN GRANITE DISTRICT? d vz O KWo School Year FOR OFFICE USE ONLY

STDMT ID
STUDENTS [LEGAL) LAST HAME FIRST MIDDLE HOME PHONE STUDENT™S 35H
GRADE BUS#
FAMILY 1D
STUDENT & ADDRESS APT 2 CITY ZIP CODE MONTH DAY YEAR
(Elementary Schools Only)
O mate O FEMALE DATE OF BIRTH
TEACHER
**PARENT / GUARDIAN NAME(S) AND ADDITIONAL CONTACTS ***
MAME RELATION| LIVES WITH RELEASE HOME PHONE WORK PHONE CELL PHONE OPEN ENROLLMENT PERMIT
YES lr NO YES'II NO J NEW O RENEW O REVOKE
YES/NO | YES/NO
KINDERGARTEMN
YES/NO |YES/NO
a am Q oM
| ****** PERSOM T SAN M EFMERGENCY WHEN PARENT CANNOT BE REACHED ****** IMMUNIZATIONS
NAME OF EMERGE! HOME PHOME WORK PHONE CELL PHONE
J MR Q oer

- nd MMR Q PoUD

RACE/ETHNICITY

GENERAL INFORMATION

DOES THIS STUDENT RESIDE IM A SINGLE PARENMT HOME? 3 YES [ NO Is this student Native: American Tribal
Hispanic / Latino? Information

DOES THE STUDENT HAVE HEALTHCARE NEEDS? O ves O no a NO O Goshute

LIST SPECIAL NEEDS: e following groups O Mavajo

HAS THE STUDENT RECEIVED SPECIAL EDNS04 SERVICES? 0 YES [ O describeWhe students race? O Paivte

\Sl\l';l—g\.q'l;('fAS THE FIRST LANGUAGE THE STUDENT LEARMNED TO O CAUCASIAN O Morthwest Band Shashone
O MATIVE AMERICAN | Ute

WHAT IS THE LANGUAGE SPOKEN MOST OFTEN BY THE STUDENT? O FACIFIC ISLANDER | Other

WHAT 15 THE LANGUAGE MOST OFTEN SPOKEN IN THE HOME?

WHAT LANGUAGE DO YOU PREFER FOR SCHOOL HOME COMMUMICATION?

SIBELINGS IN DISTRICT

SIBLING NAME BIRTH DATE

| PREVIOUS SCHOOL ATTENDED

SCHOOL

ADDRESS

CITY ST ZIP

- .

Grdnltp (_ ’} PARENT/GUARDIAN SIGNATURE DATE
Granite School District EMAIL

REGISTRATION CARD - ADMINISTRATION - 00 Printed 3/30/2013 3:43:06 AM

What was the first
language the student
learned to speake

What is the language
spoken most often in
the homee

What is the language
most often spoken in
the student’s home
regardless of what the
student speakse

What language do you
prefer for school to
home communicatione



Assessment




Bilingual
Information and
Classification
Form (BLCF)

GRANITE 3CHOOL DIETRICT]
EILINGUAL/LANGUAQE INFORMATION and CLABBIFICATION FORM |ELCF)

IMITIAL ASSESSMENT ONLY

STEP 1 - SCHOOL SECRETARY

SchoolMumber ||| | School Name DetecfReferral | | | | [ | |

Student Mumber | | | | | | | | | I GradeED Diate of EIithl | | | | | I Sex M D F D
Last Mame First Mame Initial
Country of Birth Yearsin the U 5. Refugee: Yes/ Mo (If yes, attach copy of i-84 — front and back)

Farent(s) employed in agriculture, at 2 nursery, or at a mest packing plant: Yes/ Mo

First Enrolled in US School. Month| | | Dyl | ] Yearl:D

“fears of Education Completed I:EI
Ethnicity:  Father I:I Mother D Student Ij
Lamguagel{s) spoken in the home other than English: Father I:ED Mlother D:D Student I:ED

Presious School Stata/Country District
Langusg=
1. What was the first language the sfudent leamed fo speak?
2. What iz the language spoken most affen by the student?
3. What iz the language most offan spoken in the sfudent's home regardless of whal the student speake?
4. What langusge do you prefer for 2choo! to home communication?
STEP 2 - ASSESSMENT TEAM

EMGLISH PROFICIENCY ASSESSMENT TEST — WIDA W-APT Creerall Score: 1 2 3 4 [ 5]
Speaking : Proficiency lewvel WIDA Tester

Signature Date of Aszessment
Listeming: Proficiency leveal WIDA Tester

Signaturs Cate of Assessment
Writing: Froficiency lewvel WIDA Tester

Sagnature Late of Aszessment
Reading: Proficiency level WIDA Tester

Signature Cate of Asze==ment

STEP 3 - ALTERNATIVE LANGUAGE PROGRAM

Student qualifies for ALF Services: I:I YES I:I M I:I MOMITOR Motified Parent'Guardian of Flacement Status: I:I YES I:I MO

Program Services: TYPE: I:I ESL! Sheltered Instruction I:I Dual Language
Describe the program services for this student:

ALP Lead Teacher Date
Sipnature

COFT DISTRRJTIDHN
Origirm| Copy — Sudent Docurmantsion Fis Copy — Oegariment of Cdocatioral Equity




Parent
Notification

Tmitial Placenct
Contnzal Placenet

Granite School District
20___-20___ Parental Notification and Consent Form
for Student Placement in an English Language Learner (ELL) Program

To the parest of guardian of

Last Nueme Prst Name ML Date

Student 1D, School Grade

Your student’s English rguage proficescy has boen messured csing the WIDA English Lasguage Profidency Assesamant The results of this
Assesament show Dt your studest Is ot Englbd linguage proficiescy ievel

Bised on Sese results, your child has boen Identfied i an Exglsh leamer and placed In Se followteg program:

D Elementary English learner (EL) with limited English language proficlency and ssslgeed & the Eagla® a4 Second Language
(ESL) Program.

B Socendary English kearser (EL) with Hmited English Linguage profickency snd waigned 1o Exgglbd as & Second
Lasguage (ESL) Program.

B Eaghish learner (EL) with Hmited English Lisguage preficiency and saigeed to o Dual Larguage kamession Program.

Description of Program Placement Options and Goals for English Learners
¢ Elementary English as a Second Language Program (ESL): Students who score limitod English proficiency will recetve ot least
45 misutes of Exglish Larguage Developsest (ELD) Gase In resding, weitiag speakisg and listesing. FLD Instruction will be provided
by ESL endorsed teachers csing WIDA ELD standards.

* Secondary English as a Second Language Prograss (ESL): Students who score limited English proficiency sre placed In ESL
class/ classes designed Lo give support In core comtent areas s well i resding, writing, spesiing and Istening. ESL lestruction will be
provided by ESL esdorsed teachers uuing WIDA ELD stesdinds.

o  Dual Language Imssersion Pregram: Stodests In the progres will recetve about 509 of thelr tastraction s English wad S0% In the
other world langasge

All programs Inclode sheltered Instruction teachleg strategles wsed 1o ffersntate for ench student’s level of English langusge proficlency.
These programs are used 0 help esch student reach proficlency In resdisg writing spesking and Ustening In BEsgishk, asd sccceed
scademically s o core subjects. The expectations for the English haguage learners (ELS) sre to fully transition Into malmiresss chisses, meel
appropeiste scadenmic achievement standards for grade promotion, sad 1o graduate from high school 2 the same rale s malnstream students.
The tachers of special education ELs will mest with the special education personnel 1 eriare St the oljectives of the Iadivides! Education
Plans are lscorporsted nto classroom Instructioe.

Exit Criteria
A stodest must meet the followieg criteris in order 0 achieve Esglsd langusge proficiency and exit Se progranc es English kanguage
proficiescy level of 5 or Rgher In the WIDA ACCESS for ELLS, or upon gradustion from high school,

The expecied exit date fFom the program for pour student s The expected graduation date &

If for some reason you prefer your child net participate ks the program, you seest submit a written reguest to dedline or hmed lately
remove your stadent from services This request will be geed for one year and will not exclude your child from assessment services

If you weuld Hie more Sefocmation sbout the progrems or leaatruction, of sesistance i selecting 4 program, plesse contact your clld’s school

Sigrature of classroos tescher /langusge arts teacher Date

Sigrature of parest or legal guardan Date

Revtod 83/201%




English Language Development

Proficiency Levels

duiyoeay

Bridging
Expanding (Exit - 2 year
monitoring)

I Entering

Developing
Beginning/
Emerging



ELD

= 45-minute block of time providing explicit language
Instruction targeted in each language domain:
listening, speaking, reading and writing.

Provides oral language, grammair, literacy,
vocabulary, and writing development that can cross
other content areas such as science and social

studies.

= Taught by a highly qualified ESL endorsed teacher.

= Driven by on-going language assessments.




ESL Services in the Secondary Setting

English

Proficiency Level: Required ESL Courses:

Level 5 (Bridging/Exit)

Level 5 and Level 6 Students are not enrolled in ESL classes.
Level 6 (Reaching/Exit)

ESL
Level 1 » ESL Oral Language ESL English Social
(Entering) Development Level 1 (Grade Level Specific) Studies
: ESL
Level 2 ESL Oral Language ESL English Social
(Emerging/Beginning) Development Level 2 (Grade Level Specific) _
Studies
Level 3 ESL Oral Language ESL English
(Developing) Development Level 3 (Grade Level Specific)
Level 4 Level 4 Students must take one ESL course
(Expanding) » (Examples: ESL English, ESL Math, ESL Science, ESL Social Studies)




DIsCUSS

= How are you ensuring ELD/ESL time is provided

to every English language learner in your school
¢

= What obstacles do you face?

= How have you addressed the obstaclese

= What improvements can you make to the
ELD/ESL program at your school




WIDA Can Do Philosophy

Social and
Emotional
Assets

Linguistic Cultural Experiential

Assets Asserts Assets

&
i

of WIDA's
of L

WIDA

1. Sludents’ languages and are o be lapped and incarporated
o schoaling.
Escamilia & Hopewal (2000 Goldenberg L Coleman (0101, Gancia {2005} Freeman, Fresman, &
Bdarcur (2003); Gonealez, Mol, & Amant] (2005); ey

2. Siudenis’ hame, schoal, and community experiences influsnce their anguage
develapment.

Pt (20081 Fayna (2003); Coller {1505) Calfomia Stake Depanment of Edscaton [1985)

3. Siudents draw on their metacognitive, mealnguistic, and metaculiural awareness o
develap proficiency in additional lBnguages.

Citasd, Ganiaa, & Hamayan [2009) Bialysiok (2007, Chamat & OMalley [ 19941 Bialysiok (1251)
Cummins (1578)

4. Siudenis’ academic language development in their native language facilitsies their
ic language d in English. Gy . ic language
develapment in English informs their academic anguage developgment in Their native
language.

Escamilia & Hopswol (2000); Godieb, Kaz, 4 Ems-Slayit (2009) Tabors (2008); Escinosa (200K
Augest & Shanahan (2006, Gandsda, Linehalm-Laary, Sanders, & Chestan [2006] Snow (2005,
Parmdis, & Crags (2004 August & Shanahan (2006); Riches & Gandsss (2006 Gotfih.
{2003); Schiepgagrell & Colombi (2002]; Linchalm & Mok (2000) Pardo & Tinajers (1953)
5. Siudents learn language and culiure through meaningful use and imeraction.
B (2007 Gancia & Hamayan, (2006); Gantia (2005 Hramsch (2003 ] Diaz-Fico & Weed (1995

s e o http://bit.ly/candophilosophy

ot Hagers Sy, bbbl o WIEIA, e widao



http://bit.ly/candophilosophy
http://bit.ly/WIDAguidingprinciples
http://bit.ly/WIDAguidingprinciples

Student Profile

ENGLISH LEARNER STUDENT PROFILE

Name: Apge/Grade: Test Scores:
Born In Iraq Listening: 1.8
Abbas Migrated to _
Mohammad us Speaking: 2.5
6 months ago. .
Reading: 1.0
9 Years Old 9
Writing: 1.0
Academic Strengths and/or Teacher Observations:
Has some English words. Reads? Looks at books
and writes his name.
Interests:
Has low WIDA Scores in all 4 Language Domains.
Loves Iragqi
Educational Background: Languages: Family: Music.
Had some formal | | Anabic and a Comes from a Likes dancing.
education, but has f Enalish war zone.
also missed some ew tnglis His father
d Loves soccer.
years of school. | | WOrd@s. worked for the
US Military.




LISTENING

Point to stated pictures,
words, phrases

Follow one-step oral
directions

Match oral statements
to objects, figures or
illustrations

Can Do’s

Level 3
Developing

Sont pictures, objects
according to oral
instructions

Follow two-step oral
directions

Martch information
from oral descriptions to
objects. illustrations

Locate, sclect, order
information from oral
descriptions

Follow multi-step oral
directions

Claregorize or sequence
oral information using
pictures, abjects

Compare/contrast
functions, relationships
from oral information
Analyze and apply oral
information

ldentify cause and effect
from oral discourse

Diraw conclusions from
oral information
Construct models based
on oral discourse
Make connections from

aral discourse

SPEAKING

Name objects, people,
pictures

Answer WH- (who, what,
when. where, which)
questions

* Ask WH- questions

Describe pictures, events,
objects, people
Restate faces

Formulate hypotheses,
make predictions
Diescribe processes,

procedurcs

Retell stories or events

Discuss stories, issues,
concepts

Giive speeches, oral
reports

Ofer ereative solutions to

issucs, problems

* Engage in debates

Explain phenomena.
give examples and justify
responscs

Express and defend
points of view

READING

March icons and symbols
to words, phrases or
environmental prine
Identify concepts abourt
print and text features

Locate and classify
information

Identify facts and explicit
mecssages

Select language patterns
associated with facts

Sequence PICTUrcs, CVenis,
P‘r‘:ﬂ:ﬁ&ﬁ

ldentify main ideas

Use context clues to
determine meaning of
words

Interpret information or
data

Find details that support
main ideas

ldentify word familics,
figures of speech

Conduct rescarch o
glean information from
multiple sources

Draw conclusions from
explicit and implicit text

WRITING

Label objects, pictures,
diagrams

Diraw in response to a
prompt

Produce icons, symbols,
waords, phrases to convey
mnﬂgﬁ

Make lists

Produce drawings,
phrases, short sentences,
notes

Give information
requested from oral or

written directions

Produce bare-bones
EXpository Of narrative
texts

Compare/ contrast
information

Deescribe events, people,

processes, procedures

Summarize information
from graphics or notes
Edit and revise writing
Create original ideas or
detailed responses

Apply information to
new contexts

React to multple genres
and discourses

Author multiple forms/
genres of writing




Supporis

Instructional strategies/
fools to assist students in
accessing content
necessary for classroom
understanding or
ommunication and to
help construct [
meaning from
language.

Scaffolds

An intentional act of
building upon
stfudents’ already
acquired skills and
knowledge to ’redch
new skills.

JEE ERRRY WV
L H\d//\f

:[/lHM




Performance Indicators — strands

= Represent a progression of increasing language
complexity, vocabulary usage, and language confrol

= |[lustrate language development that scaffolds within a

lan

age domain

= Contain visual/sensory, graphic, or inferactive support
rough language proficiency level 4

Example
Topics
Chemical Identify objects
8 Ph}fsical El_ccnrding o chemical
attributes or physical properties

from pictures and oral

sAatcmeents

Match objects according
o chemical or ph}r.sical
properties from pictures

and oral descriptions

Level 3
Developing

CGroup objects according
to chemical or Fh}rsic:al
properties from picrures
and oral statemen ts
(g “Water and

milk are liquids. You
can pour them. Find
snmcthi.ng clse o
pour.”)

Rank or compare
Ubjl:::ts Eu:mrd_ing Ty
chemical or physical

properdes from pictures

and oral descriptions

(e.g., “Which one is the

coldesc?™)

Identify chemical or
Fh}rsic:al changl: in
properties of objects

I:::as::d_ on Dl'ﬂl. SCenarios




C

\

strand

Organization of Performance
Indicators

SPEAKING

Ldencify objecs
sccarding o chembcal
or physical properties
from pioneres amd orel
S[ALETNErTs

se woeds or phrases
relared o weadher Enoun
picrures or photagraphs
leg. “dowsds in sicy™)

larch objecs accarding
e chemicz! ar phgsical
propenics from picrares
amd orel descripoions

Make scacements aboun
wearher from plonanes ar
photographs (eg “Ir's
rairdng.~)

SCOLED Olgearts Aoon
o cheemlcal or physicl
properies fiom picures
amud oeral smaremsenas
[e.g. ~Waper amd
muilk &re liguids. You
can pour them. Find
somerhing else o
pemar.”)

O rare! oo e
wedrther conditinns from
picoares, phooographs or
fraphs

Fark ar compare
objects according to
chemical ar physical
propercies fnoom jpi onenes
end oral descripmibons
[eg. “Which one & the

Ic=raify chersical or
physical champe kn

propemriss of ohjecs
hased o aral scerarios

“allcare weather
forecasms agains
picneres, phorographs or
Fraphs

WRITING

chenpe by hbeling
drawings or oopying
wards From word bandes
(&g, baly mo man)

according o sreges af
proceses or cycles {eg.,
from seeds 1o plencs

ar feoen caperpillars oo
Burrerfies] ueing wards
ar pheases

procesees or Cydes
depicmed in visosls
usirg phrasss and shoory
REVIENCES

chanpe depicped in
visuzls using a series af
semences

Livimpg Idenrify Living Sarr living oepanisms Transter indformmariom Compare living >

argamisms prgenisms from lebeled according an living, crgenisens arsd prgenisms acoording oo charms relared ™
g diagrame, pdcrures in descriprions of cheir rheir arribures using cheir arcribuces using argankome and che
= graphs or chests acmribures using plonares plonares and sencences ilasmared graphs or arribrares using explici
E ar=] phrases wich o coen plere graphs ar chzres and cexr grede-lewe] pexc:
— grephic ceganizers [ef., chares

T chams}
Change Mo difference or Idemmify change [escribe change in o pare \Ooany DT st Explain the proces of

change in visals using
onnneched senemces

ELF Standard 4: The Language of Sdence, Summative Framework

ComLOET

Performance
Indicator



1.) Language Function

Describe objects

of the carth or sky
from observation,
photographs or models
(e.g., “The sun is big
and yellow.”)

= language Function
describes how
stfudents use
language to
demonstrate
proficiency

= Describes how
language is used

» Action word —
measureable



2.) Content Stem

/

Describe objects /
of the earth or sky

from observation,

photographs or models
(e.g., “The sun is big
and yellow.”)

= Content Stem/Topic
specifies the context for
language instruction

» Relates to state or local
content standards or
Common Core

= |s grade level
appropriate



3.) Scaffold or Support

= Scaffolds and Supports
include instructional
strategies or tools used to
assist students in accessing
content necessary for

Describe objects

Stk el il communication; can be
\from observation, sensory, graphic, or
photographs or models interactive

(e.g., “The sun is big

and yellow.”) . .
= May be visual, graphic or

iInferactive

= May include use of
languages other than English




WIDA Differentiation

( CHEMISERY:

[LERATERE | P>

Language Content Scaffolds
Function Stem or and Supports
Topic




Level 2 ELA Writing

examples of
themes or central 1dea

from illustrated word/phrase banks using
graphic organizers (e.g., T chart).




Level 3 ELA Writing

themes or central 1dea

from illustrated word/phrase banks using

graphic organizers (e.g., T chart).




Level 3 Writing — new support

themes or central 1dea

Qlctures or real-life materials (e.g., using
Qhrases or short sentences with oggosnesz.




ELA Level 3 MATH - new curriculum

phrases or short sentences with opposites).




Tier 2 and 3 Supports: Learning Objectives

Content: Learners will understand...

B How the Student Support Process and SPED/LEP
processes work together

B How to develop Tier 2 and 3 intervention for ELLs

B How to follow SPED/LEP procedures including the
SIP-ELL and the “Green Sheet”

B How to ensure support for ELLs during referral,
identification and special education service delivery




Learning Objectives

Language: Learners will...

B Discuss how the Student Support Process and SPED/LEP process work
together

B Reflect on Tiered Services for ELLs and write down take- aways and
guestions




Tier 1 Services and Supports Not Enough?

v We correctly assessed and
iIdentified English language
proficiency levels

v We implemented differentiation of
the appropriate WIDA performance
Indicators

v We provided the appropriate
ELD/ESL time and services

1 Our student is still not progressing

What next?




Task #1: Academic Discussion

/ What can school support \

personnel, such as ALP
leads, counselors,
teachers, and support
service providers do when
TIER 1 data (ELD/ESL
time, language proficiency
testing, student outcomes)
do not show progress
similar to peers with similar

\ circumstances?




Student Support Process for ALL Students

v' Start with the Student

Student Support Process

Support Team, { )

Complete Student Support Form to document student support process

J L

L L
including experts who
Summary of current academic and behavioral performance, structured developmental history, classroom

observations, parent/teacher interview, student Interview, cumulative file review, doc. of informal Interventions
Use Student Data Support Guide to collect data to complete Student Support Form.

Can help deSign ( ProblemJ\N.;leentiﬂed ] ( Proble;%ntiﬁed J
Interventions for ELLS

JL

Informal Screeners Develop SST Intervention
R A“:T‘C_a"d"” |:> Plan to address problem
g_ ehaviora 5 Student Support Team
o o Including parent, teachers, school
3 Broad Standardized o personnel and student
z Screeners i complete SST Meeting Summary
g (BASCZ, CBCL) 3 and 55T Intervention Plan Form

L] o E’P
What is the problem? 3 =5

= Specific Standardized 3 G
3 Screeners " .

(ASDS, Conners, etc) Review Data/ Revise Plan

| — N’

(as frequently as necessary)

Jl

[ Child Find Decision ]

I L Egs I L

3 3 Gen Ed 504 Referral SPED Referral
Why lS lt Continue to follow Follow 504 evaluation to Follow Special Ed
Student Support process determine need for evaluation to determine

to remediate or manage accommodations

student problem

need for specialized
instruction

happening?

Did it work? @ ’

What should be done?

Formal Evaluation Formal Evaluation for
for 504 Eligibility Special Education

*Consistent with Federal and State Special Education Rules, at any time during this process, “either @ parent or an LEA may initiate @
request for an initial evaluation to determine if a student is a student with a disability under Part B of IDEA.” Follow GSD Parent
Request for Initial Evaluation Flowchart, if a request is made.




MTSS and ELLs




Use the Student Support Process Forms to
Guide the Intervention Process

S
R P
S

o

Granite Granite School District

STUDENT SUPPORT FORM
Student: ‘ D=
= Refering Sehosl Represe natie ageTeacher

P o |

FarentGuardan 0
Tame Fhone: Ceihane: - |

Reason for Concer~
O Academic
| Artendance
How has the

- O Other.

L

[Fducatar: n. 41catonal s&1vices Galiable In Granite School DISTTICt with the parentls) generaly, dIEcuss .
starting ploces . unformarian, and dlanfy any requests being made by the parent(s) at this tme.
Theparent/gua. _anledges that they have discussed, with the educstor, Granite School District’s continuum of
i g, , advanced learai , academic interventions,
behavior interventions, English Language ingoptions, pecial Education, etc.).

[Parent intiais )

The parant/guardizn has received a list of =dditional resources in sccordance with HE134,
O N [Parent Initiais)

Next Steps:
O Adequate information/documentation regarding the
oncern has been prowded atthis Tme (amched)

00 More information/documentation regarding the cancem & needed
Dite Parentand Educator will raviey :

O Proposed review with Student Support Team, i nesded. Dats of next SST-
Date Parent and Educator will review recommendations of the Student Support Team:

Parent/Guardian Signature:

MEDICAL/HEALTH:
. directions

VISION/HEARING:
ation
ing

> peer sample), formative assessment results, behavior data,

‘mation or history.

‘eam Meeting Sur

S,
N
&

.dent’s data. Based on
. were decided upon for this

G

Teacher __

lschootesye

srmance data
Ithe SST Review,

3l nead—Administrator w.l address with grade level/department

sport planning. Mare information will be collected in the

i X
saone
& =
Teacher: @ -
G Q\ {eacher [dparent

Intervention #

1at this time.
»y the SST.

velop a Student Support Intervention Plan. See form.
dent is participating in Tier || interventions, which is part of

fgrade level to address the concern
Ireviewed on (date):

School Representative Signature: Dat

Results: (Please attach data)

process.
Date:

ed District’s c
dvanced leaming options, academic interventions, behavior
15, 504 Accommodations, Special Education, etc)

D school social worker  [school counselor

Signature:

ninimum of 4-6 weeks)

Social Worker  Psycholog

evidence)

the student’s data. Based on
eps were decided upon for this

ess with grade level/department

n will be collected in the

ntion Plan. See form
rventions, which is part of

o

‘continue interventions & change
‘erventions)

cessful-revise, increase intensity.

iinuum of rvices.
mic interventions, behavior

Education, etc.)

Jschool Counselor




Tier 1 Not Enough?
Intervention Phase of Studen

Granite School District
Student Support Process

School/Parent Concerns
Complete Student Support Form to document student support process

L L

Gather Data About Student:

Summary of current academic and beha
, parent/ , stu

Use Student Data Support G

IL

[ Problem Not Identified ]

Problem Identified ]

Informal Screeners.
Academic and/or

Develop SST Intervention

Specific Standardized
Screeners
(ASDS, Conners, etc)

] . Plan to address problem

3 behavioral §

s tudent Support Team

m Including parent, teachers, school
3 Broad Standardized personnel and student

g Screeners complete SST Meeting Summary
ol (BASC2, CBCL) and SST Intervention Plan Form
&

2

=

@

a

Review Data/ Revise Plan
(as frequently as necessary)

Gen Ed
Continue to follow
Student Support process
to remediate or manage
student problem

504 Referral
Follow 504 evaluation to
determine need for
accommeodations

SPED Referral
Follow Special Ed
evaluation to determine
need for specialized
instruction

Formal Evaluation
for 504 Eligibility

Formal Evaluation for
Special Education

*Consistent with Federal and State Special Education Rules, at any time during this process, “either a parent or an LEA may initiate @
request for an initial evaluation to determine if a student is a student with a disability under Part B of IDEA.” Follow GSD Parent
Request for initial Evaluation Flowchart, if a request is made.

t Suppor

t Process



Develop and Implement Interventions

v Use the Student Support Intervention Plan OR SIP-ELL

Granite School District Student Intervention Profile Reged
Salt Lake City, Utan 84115 English Language Learner (SIP-ELL) © 1;’5"3
Student Support Intervention Plan
rev. /2014 Student Information
. Name: Student ID: Date of Birth:
Student Information
o= Tl TeTOrs English Language Proficiency: School: Grade:
WHAT I5 THE PROBLEM? [Area of identified need) Teachers:
Current Baseline Data: Target Goal: Historical Information:
Include: 1) attendance review; 2)
WHAT SHOULD BE DONE? (In specific area of need) [Ttz pertinent mealcal information: 3) »
prior assessmentintervention
Intervention: information; 5) parent, teacher, and
student interviews (summary of
structured developmental history).
WHAT IS THE PROBLEM?
World-Class onal Design and (WIDA - )
‘ Date | Speaking ‘ Listening ‘ Reading ‘ Writing | Comprehension ‘ Level 15 ‘
Times per week: Minutes per session: ‘ | [ 1 ‘ | ‘ ‘
What data will be used to monitor progress? } - B
Idea Proficiency Test (IPT) - Spanish Version
Frequency of progress monitoring: Daily Weekly other___ ORAL Date: [[] N-=~=====~=-=-= 7] Limited Spanish Speaker [ ] Fluent Spanish Speaker
Start Date: End Date: (must have a minimum of 4-6 weeks) Info. Listening _
ACCESS 3 most recent [ T _evel 2: Beginning; Level 3: Developing; Level 4: Expanding
Who is responsible? Teacher Para Educator Counselor  Social Worker Psychologist Level 5: Bridging
The SST will meet again on to review this plan. Date Reading Level Level 15 Header
DID IT WORK?
INTERVENTION PROGRESS DATA (attach data sheets, scatterplots, and other evidence)
Data collected Daily Weekly other Attach ACCESS for further it
Alternative Language Program (ALP!
e S S T v o) % ‘guage Program (ALP)
Entry Date:
ELEMENTARY: Attach English Language Development (ELD) Plan SECONDARY: Attach Student Schedule
DATA-BASED DECISION: Date of Meeting: \ndividual 0 o ve data)
Action: Adequate Progress to achieve long-term goal Criteria Achieved (continue interventions & change [ sAce [7) DIBELS/AIMSweb  [] Math Quarterly  [7] ELA Quarterly 7] Office Discipiine 7] Attendance
(maintain intervention-revise goals/target) criteria OR exit interventions) Prof. Level Referrals: Absences
Unable to determine due to issues. || i ise, i intenst Whole Class Information
Continue intervention % of class on benchmark on DIBELS: % of class on-track to reach mastery in math:
Is this concem a: [ Group Deficit [] Student Deficit
Signature Position Signature Position Brief Functional Behavioral Assessment (if applicable)
Antecedent/Trigger:
EESAEE sl EHE Eosing Unexpected Behavior.  [] aggression [] non-compliance [] not completing work [] outof seat [] other
Signature Pasition Signature Pasition Intensity Level: [ mila [] moderate [ severe
Hypothesized Function:  [7] to gain something [7] to avoid something
Baseline data average frequency # of times of behavior happened in # of units: Units -
average duration  Start Time: Stop Time:

Please attach data sheets, scatterplots, ABC tracking forms, etc.




The SIP-ELL Aligns Interventions to
Student’s Current Can Do’s

Page 2 Student Intervention Profile
English Language Learner (SIP-ELL)

WHAT SHOULD BE DONE? Intervention #1 (align with ACCESS - attach WIDA "Can Dos"
Goal:
Start Date: End Date:

If intervention is done as a group, set up a progress-monitoring program in each area of concern and progress monitor weekly. For individual
student interventions, monitor the student's progress in the areas of concern.

Group size: [J1on1 [] small group [] whole classroom

Frequency [] Daily [] 2-3 times/week [] 4-5 times/week [T] check in/check out  [] other
Duration [] 15 minutes [] 30 minutes [] 45 minutes [] 60 minutes [] other
Frequency [] Regular Ed ["] Special Ed ["] Support Services [ ] BHA/Paraeducator [ | Administrator

Attendance: (# of days present / # of sessions:




Critical
’s from WIDA ACCESS +
Can Do’s
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English Learner Student Profile

ENGLISH LEARNER STUDENT PROFILE

Name: Age/Grade: Test Scores:
Born in Iraq Listening: 3.5
Abbas Mohammad Migrated to the US
3 years and 6 months ago Speaking: 3.2
12 years old
Reading: 2.9
Writing: 2.8
Academic Strengths and/or Teacher Observations:
Abbas is progressing in English. He can follow multi-step oral directions and match literal meanings of oral
descriptions or oral reading to illustrations. Abbas can retell short stories or events and make predictions. He
can also share basic social information with peers.
Abbas enjoys reading. He can identify facts and explicit messages from illustrated text. He can also identify
the main idea of a given reading passage. When given visually supported written directions, Abbas can follow Interests:
the directions (e.g., "Draw a sun in the sky."). He can correctly fill in graphic organizers and charts. Abbas can

make lists from labels and complete sentences from word /phrase banks or walls.
Abbas is able to count to 10 in English. He struggles with one digit addition and subtraction. He is not able
to multiple or divide based on informal assessments in English.

Loves Iragi Music

Likes dancing

Educational Background: Languages: Family: Likes Soccer
Had some formal education in Arabic and is continuing to learn Comes form a war zone.

Irag, but missed some years of English here in the United States

school due to safety concerns in in school. Father worked for the US

his country. Military

Has attended school in the
United States since age 9. This
is his third year in the United
States. Abbasis now 12 years
old.




Did it work?

Following
Interventions...

What is the problem?

What should be done?

Granite School District
Student Support Process

School/Parent Concerns
Complete Student Support Form to document student support process

<L L

Gather Data About Student:
Summary of current academic and behavioral performance, structured developmental history, classroom
observations, parent/teacher interview, student Interview, cumulative file review, doc. of informal Interventions
Use Student Data Support Guide to collect data to complete Student Support Form.

Why is it
happening

: 1T 1T ’
[ Problem Not Identified } Problem Identified ]

( lnhf:'lll Sﬂ":lﬂm Develop SST Intervention

o M‘b emic and/or I:> Plan to address problem

3 ehavioral - Stud

& a tudent Support Team

o o Including parent, teachers, school

3 Broad Standardized [ personnel and student

g Screeners i complete SST Meeting Summary

- (BASC2, CBCL) 3 and SST Intervention Plan Form

o 2

[1'] =

2 z

= o

Specific Standardized

Child Find Decision

1L <>

Gen Ed 504 Referral A SPED Referral
Continue to follow Follow 504 evaluation to Follow Special Ed
Student Support process determine need for evaluation to determine

to remediate or manage accommodations need for specialized

student problem J instruction

- L

-~

Formal Evaluation Formal Evaluation for
for 504 Eligibility Special Education

istent with Federal and State Special Education Rules, at any time during this process, “either a parent or an LEA may initiate a
t for an initial evaluation to determine if a student is a student with a disability under Part B of IDEA.” Follow GSD Parent

est for Initial Evaluation Flowchart, if a request is made.




Starting The Formal Evaluation
Process and Intervention




IF NO Sufficient Progress...conduct Child Find/Eval
SPED/LEP School Tracking Form: GREEN SHEET

o - 2
Granite School District e
Special Education Limited English Proficient (SPEDLEP)
School Tracking Form [] stepv Eligibility Determination
SR i) G [] Notice of Meeting given in parent's preferred language by:
Teacher ALP Teacher, Date,
I:l Documentation of evaluation instruments and methods are reported on GoalView Evaluation Summary
Language Case Manager.

Do NOT Esti disk!!
The following steps must be completed Do NOT use Estimator dis|

[:l Determination of eligibility made by the School Team, including parent (interpreter present)
EI Step | Data, including intervention, ELD Time, Social/Developmental History, and Language Proficiency testing D STEPVI Outcome

(LE. IPT, WIDA, ACCESS) is collected using the Student Support Process and attached ~
LEP and qualifies:

|:| IEP Developed and parent consent for placement obtained (interpreter present)

I:| Parent notified in preferred language that a referral is being submitted |:| Alternative Language Program continued (noted on IEP} Unless documented otherwise

(interpreter obtained from school's velunteer list of interpreters, OCR plan, p. 21) B
LEP but does not gualify:

D Results of evaluation and reasons for non-eligibility explained to parents

|:| Step Il Referral for Special Education Evaluation (based on history of failed interventions)

[] Reason for Referral:

Motified by: [:l Alternative Language Program and regular education with accommodations

[:l New idualized Language Dx Plan ped by ALP teacher

[] Stepll Consent for evaluation obtained by school

El Explanation of evaluation procedures, Prior Notice and Procedural Safeguards given in parent's

preferred language by:
I:I {For a trained Special Education Interpreter, follow the “Interpreter Request Process” on the Employee Intranet.)
Case manager assigned
[] Stepv Orallanguage and reading/writing evaluation c in English by school's speech-language
pathologist (SLP)

I:I A. language evaluation completed by school SLP (minimum of four tests: 1. PPVT; 2. EOWPVT:
3. A broad test - e.g. [TPA, OWLS; 4. Woodcock-Munoz Language Survey-English Edition)

[ & Hstudent scores within 1-1/2 SDs of the mean [5=78) on the oral and the reading and writing
evaluations, team completes the regular evaluation process in English.

Do NOT use Estimator disk!!

C. I student scores 1-1/2 SDs or more below mean on oral or reading and writing evaluation, then:
1. Send copies of Student Intervention Profile - English Language Learner (SIP - ELL) or 55T
intervention Plan and supporting data, Referral for Evaluation, Consent for Evaluation,
language test and school tracking form to SPEDLEP Specialist, GEC = Annex, Room 211.

Procedures in accordance with IDEA (Spedial Education)

[[] 2 consultation is provided and/or language evaluation is conducted in the student's home
language by SPEDLEP Specialist.

|:| 3. Classroom teacher completes classroom checklist.

D 4. SPEDLEP Specialist shares results of the language evaluation with case manager on the
Language Proficiency Summary.

D 5. Specialized evaluation plan is designed and completed.

03/14 P.24c0




SPEDLEP School Tracking Form (The Green Sheet)

Follow All steps and complete All sections of
the SPEDLEP Tracking Form as the evaluation
process proceeds

»Part 1. SIP-ELL completed




Must Always Use the SIP-ELL during intervention if considering
eligibility for: SLD, SLI, ED, OHI, or AU during evaluation process

| I 1 [ | | |
i Prosciency Test (PT) - Spmish Version
ORAL Date-

[ N-- "= ===~ T Limiled Spanish Speaker [ Fluent Spanish Speaker
Accsss asssssment: 3 mostrecent sssssment s MTO—LIStNING. ooy oo vt 5 Devecping: Leve - xpancing
Level 5

Bridging

Reading Level Level 15 Header

Attach most current AGCESS parent letter for further information
Alternative Language Program (ALP)
Entry Date:

0) Plan
[] SAGE [] DIBELS/AIMSweb  [] Malh Quarlerly  [] ELA Quarterly  [] Office Discipiine ] Allendance.
Prol. Level Benchmark Benchmark Benchmark Referrals Absences
Whole Class Information
% of class on benchmark on DIBELS % of class on irack to reach mastery in maify
Istnis concema:  [7] Group Deficit [ stugent Denctt
AntecedentTrigger
Unexpected Behavior:  [] aggression [ non-compliance [] not compieting work o at [] ofner
Intensity Level [ mild [ moderate: [] severe
Hypothesized Function: ] to gain something ] to avoid something
Baseline data average frequency # of times of behavior happened in # of unis: Units
average duration  Start Time: Stop Time:

v Varies significantly from the SIP for
non-ELLS

v' Relies heavily on use of the WIDA

assessments in conjunction with
benchmarks, peer comparison data,
and progress monitoring data

v Relies on WIDA Performance

Indicators in conjunction with
evidence-based intervention models
for developing Tier 2 intervention



Intervention During Evaluation for ELL Students

B (S|P-ELL Form) Historical

Review attendance, pertinent
medical information, other info
from the cumulative folder, prior
assessment / intervention
iInformation including parent
Interview conducted by the school
social worker or psychologist.




Intervention During Evaluation for ELL
Students

B (SIP-ELL Form) WHAT IS THE PROBLEM?

® Use the information from the WIDA administered by the ALP
teacher.

® |Is the student Spanish speaking? If so, determine the need for a
Spanish IPT. Determine who will make the referral for the a
Spanish IPT?

® Confirm that student has an appropriate ELD Plan for elementary
or is enrolled in appropriate ESL classes for secondary students.

® A student may not be evaluated for special education without
having the appropriate ELD/ESL time in their schedule.

" Analyze individual assessments, whole class information and any
behavior data.




Intervention During Evaluation Process for ELL
Students

» (SIP-ELL form) WHAT SHOULD BE DONE?

= Multiple accommodations/interventions in ALP/regular classroom
attempted.

= Collect progress-monitoring data in the areas of concern.

= Use Dynamic Assessment. Collect baseline data and look at progress over
time.

» (SIP-ELL form) DID IT WORK?
= Determine if the student has made adequate progress

= Complete the SPEDLEP School Tracking form if interventions were not
successful.




Align Interventions to Student’s Current Can Do’s?

Page 2 Student Intervention Profile
English Language Learner (SIP-ELL)

WHAT SHOULD BE DONE? Intervention #1 (align with ACCESS - attach WIDA "Can Dos"
Goal:
Start Date: End Date:

If intervention is done as a group, set up a progress-monitoring program in each area of concern and progress monitor weekly. For individual
student interventions, monitor the student's progress in the areas of concern.

Group size: [J1on1 [] small group [] whole classroom

Frequency [] Daily [] 2-3 times/week [] 4-5 times/week [T] check in/check out  [] other
Duration [] 15 minutes [] 30 minutes [] 45 minutes [] 60 minutes [] other
Frequency [] Regular Ed ["] Special Ed ["] Support Services [ ] BHA/Paraeducator [ | Administrator

Attendance: (# of days present / # of sessions:




SPEDLEP School Tracking Form (The Green Sheet)

»Part Il: Referral to Special
Education

= Parents notified that a referral is being
submitted (This might be at a parent
conference appointment).

= Permission for evaluation given in
native language or through interpreter
and signed.




Overview of Basic Steps for Special Education Evaluation of Students
who are Culturally and Linguistically Diverse (Alvardo, 2011)

Evaluation Steps Who's Responsible?
L?§?£¥'y‘fvev£§re”t’ RR = cher(soclal = School social worker or school psychologist
v Observe in instructional & Member of the SST designated

environment/classroom

4 Conduct oral language proficiency and w=  Speech language pathologist and SPED/LEP
dominance testing specialist based on Language proficiency

v’ Conduct cognitive evaluation _
w=  School psychologist

v" Conduct adaptive behavioral assessment = School psychologist or social worker

v" Conduct academic assessment _ _ .
m  Special education teacher or SPED/LEP specialist

based on Language proficiency

v" Assess socio-emotional functioning - School psychologist or social worker



VALID and ETHICAL

WARNING: Granie sehool i

Special Education Limited English Proficient (SPEDLEP)
School Tracking Form

FOLLOW ALL SPED/LEP

Teacher ALP Teacher, Date.
L Case
STEPS AS OUTLINED o
D | Data, including intervention, ELD Time, Social/Developmental History, and Language Proficiency testing

(LE. IPT, WIDA, ACCESS) is collected using the Student Support Process and attached.

O R N OT V A L I D an d L E G A L [ Stepll Referral for Special Education Evaluation (based on history of failed interventions)

D Parent notified in preferred language that a referral is being submitted
(interpreter obtained from school's volunteer list of interpreters, OCR plan, p. 21)

EVALUATION (3 esontor s

Notified by:

|:| Step Il Consent for evaluation obtained by school

3
3 D Explanation of evaluation procedures, Prior Notice and Procedural Safeguards given in parent's
E preferred | by:
T T e m bt €mnmtod Exdirmant P e e e e e
Case manager assigned
h-language

D Step IV Oral language and reading/writing evaluation completed in English by school's speech-language

patho‘oglst (SLP) ;;ﬂtmnl '
1g and writing
D A. Language evaluation completed by school SLP (minimum of four tests: 1. PPVT; 2. EOWPVT;
3. Abroad test - e.g. ITPA, OWLS; 4. Woodcock-Munoz Language Survey-English Edition) P

valuation,
oom 211,

[] B. If student scores within 1-1/2 SDs of the mean (SS=78) on the oral and the reading and writing sent's home
evaluations, team completes the regular evaluation process in English.

ccordance with IDEA (Specdia

— Language Proficiency Summary.
D 5. Spedialized luation plan is desi; and ¢

03/14




What are some “Red Flag”
Signs of Special Education Needs in ELL
students




Red Flags that Team May Want to Start
Special Education Evaluation Process

v Does not respond to visual v Significant history of

cues or learn from visual medical, development,

materials over time and/or educational problems
v Rate of progress is below prior to language learning

expected rate for LEP 4 Adaptive skills are

students; significantly less significantly delayed

than peers’ with similar

i v Failing to learn observable
language proficiency

daily routines and

v/ Did not meet the expected procedures in the classroom
growth based on
Instruction or intervention
(See SIP-ELL)

v Parents regard the child as
“atypical” or delayed



“Red Flags” continued

4 Siblings making more rapid progress learning English
or academic material (use caution and refer to the
parent interview)

v’ Does not show mastery of material at his or her
language and developmental level after carefully
planned and administered instruction (See WIDA “CAN
DO” DESCRIPTORS)

v WIDA progress data-how much growth for 1 year of
Instruction?

4 Family history of special education/learning difficulties



When needed, ELLS must recelve
both sets of services

To get an equitable
education, | need
help with English
Language

Developmer}ﬂ...

To meet my unique
educational needs to
agcess the content, |
need SPED

\

Language

Disability Development
- Academic areas such * Listening
as reading, math, » Speaking
Writing, etc. S o Reading
« Social/lemotional « Writing
learning

e Other



If the Student Qualifies for SPED...

= Follow all of the Special
Education eligibility
procedures as indicated in the
Procedural Manual and pay
attention to a few particular
rocedures in the IEP




Procedural Reminders...




SPEDLEP
Service Documentation Form

SPEDLEP/ALP SERVICE DOUCUMENTATION FORM
{To be completed when a LEP student has qualified for Special Education Services and reviewed yearly

ALP lead completes

STUDENT INFORMATION

SPED/LEP SerVICe LastName ____ FirstName School
Documentation Form when fﬁff:ﬁ";ﬁhl.ﬁn'mim'.o,l [ [T owe [T ovecron [TTT [ T]

beginning special education R e R e e e
services 1 )

Completes yearly if qualified
to ensure ongoing services

ASSESSMENT TEAM RECOMMENDATION

ESL services provided by a SPEDVESL teacher: YES |:| NO |:|
Stugent will participate in Special Ed. Services AND regular education ESL Services:  YES D NO D
(Access to ESL service

Students participate in
Special Ed Services AND
regular ESL Services

= and recurrent WIDA ACCESS testing required for all students)

Comments:

ESL services can provided

Alp Lead Diate

by SPED and/ or ESL i

Principal Date

teacher who is endorsed in — -
ESL Parent/G ian Drate

Copy Distribution:
Qriginal - Student Red Documentation File - yearly

One Copy goes in SPED e

File




IEP Reminders - ~

Remember to identify
home and student
language, and need for
interpreters

N /

/4
Eligibility Date: 01/22/16
Next Re-Evaluation 01/21/19
Completed By:
Attending School: Taylorsville Senior High
Home Lanquage: Spanish
QOther:
Student Lanquage: Spanish
Interpreter: Yes
Classification: Specific Learning Disability

DowT

FORGE T

= _____—'h__//



. b identi
IEP Reminder o o A e

factor and address

AL B | special language needs | Save  Cance
b IEP . ’3. Special Factors in the IEP n

| 1. Student Information | 4. Annual Goals nts

§## 2. Present Levels §#' 5. Services j

# 3. The IEP Team considered the following Special Facto

Behavior: 7

 Jane needs behavioral strategies because her behavio her learning and/or the learning of others.

© Jane does not need behavioral strategies.
1 Jane's needs for behavioral strategies are addressed in

Language: ?
O Jane has special language needs addressed in her IEP because she is a limited English proficient student.

~ Jane does not have special language needs.
~ Jane's special language needs are addressed in her IEP.

Braille: 7
 Jane needs Braille instruction because she is blind or visually impaired.
© Jane does not need Braille instruction.

| Jane's needs for Braille instruction are addressed in her IEP.

Communication: O? '
 Jane has special communication service needs such as a st b o T—r

© Jane does not need any special communication services.
| Jane's needs for special communication services are addre:




Interpreter Reminders

B Special Ed trained interpreters are
trained in basic Special Education
law, the SPEDLEP process and
ethics.

B Special Ed trained interpreters have
sufficient vocabulary skills in both
English and the home language.

B Special Ed trained interpreters have
awareness of the culture and
communicating within the culture.




When do you request an interpreter using the “Interpreter
Request Process” on the employee intranet?

v’ To obtain a permission to test and
explain procedural safeguards.

v To explain test results to parents
(Determination of Eligibility).

v For an IEP.

v For any meeting where you are
discussing Special Education
related issues.

v To complete the Special Education
Data review form.

v Social assessments — Achenbachs
etc. (Student Services staff should
meet with the interpreter and
parent).




What the interpreter will not be able to do?

B |nterpret tests

B Diagnose

B Gjve personal opinions
B \Jake recommendations

B \\/rite reports

B Re-write any forms in the Home Language

B “Act” as an IEP team member (Thev DO sinn the IFP ag the
Interpreter)

yello DZIEN DOBRY
@%mmé\\ //
‘\‘& :"/' ZORANO
VAMASTE < & = HOLA




Checklist for Pre-meeting with Interpreter

O Meet with interpreter just before the meeting t

O Discuss the purpose of the session and
expectations

O Determine where the interpreter should sit.

0 Remind interpreter about confidentiality

concerns. i '
U0 Remember the interpreter that he or she is
there to interpret for both parties needing the
interpretation m

O Remind the interpreter to let you know when
they need clarification of the content during
the meeting




Checklist for the Meeting Using an Interpreter

O Be sure that all of the educators are making eye
contact with the parent as they speak

U Ensure that educators tell the interpreter exactly
what to say including talking through the
procedural safeguards

Check for understanding with parent and

interpreter regularly i
Clarify for the interpreter as necessary
Be aware of the length of the sentences and

U

U

acronyms you use as you speak and pause to
provide time for the interpreter

O Give the parent ample opportunities for asking
guestions and providing input




I Reflection Time

To get an equitable
education, | need
help with English
Language

Developmer)t...

To meet my unique
educational needs to
agcess the content, |
need SPED

\

Disability Language
Development
- Academic areas such * Listening
as reading, math, » Speaking
Writing, etc. . Reading
« Social/lemotional « Writing
learning

e Other




e 2 WY

EQUALITY \ "4 EQUITY

. Discuss 2 “Ah-has” you had today

. Discuss 1 question you still have

3. Discuss things you will do to start the year to help
ensure ELLs in your school receive Equity and
Excellence in their education




Resources: WIDA



http://www.wida.us/
bit.ly/gsdwida

MTSS and School-Based Supports for
All Students in 2016-17

ACADEMIC LEARNING

PROFESSIONAL LEARNING
COMMUNITIES

T O prtier?

[ 3
O Q ?/

o)
ONINYY3IT
TYNOILOW3I-TVI




Thinking Functionally
About Behavior

eeeeeeeeeeeeeee




Setting the Stage

e




Thinking Functionally About
Behavior

= BHAs are back! Thank you! » CGreaterneed.....

= Collaboratively developed

JOb descripfion » Create a successful behavioral

= One 19 hour per week BHA in system and supports
each school

= School-based supervision

= District-led training and
support CCR Department

= Requirements




Creating a System




king Functionally About Behavior

~
Thinking Functionally About Behavior

Learning Modules

/

Coaching

\




(BRST) Pilot

Spring 2016

ultiple students
fllsdale — one 29 grade class
= Mulfiple students

tervention

= Staff PD

= Good Behavior Game

= School Psychology grad students

= Monitor and frack progress

= Functional Behavior Assessment (FBA)
= Behavior Support Plan (BSP)

= Social skills small group

= Pilot Project — Partnership with the University of Utah
= Behavior Response and Support Initiative (BRST)
= Roosevelt — all 279 grade classes, one 15t grade class

Behavior Response and Support Team

U-TTECLab

Technology in Training, Education, and Consultation
» SCHOOL PSYCHOLOGY | THE UNIVERSITY OF UTAH




I Behavior Response and Support Initiative (BRST) 2016-2017

5 Elementary Schools

F 15 Elementary Schools

Targeted - Tier 2

All Schools Thinking Functionally professional development
Classroom management assessment (consultant-report)
Brief coaching for teachers

Behavior Health Assistants (BHAS)

Universal - Tier 1

Interactive learning modules - positive behavioral classroom
management

Classroom management assessment (self-report)




D Behavioral System, and Supports

Targeted —Tier 2
Thinking Functionally professional development
Classroom management assessment (consultant-report)
Brief coaching for teachers

Behavior Health Assistants (BHASs) /




The Continuum of
School Psychologist and School Social Work Services
For Children, Families, and Schools

Expectations for
Social Workers
and Psychologists

INDIVIDUALIZED EVALUATION

Data-based decision making using informal and formal
assessment measures to determine barriers to
education performance and social/behavicral health

/ \

STUDENT-LEVEL SERVICES

CONSULTATION
Administrators, teachers, parents, problem sclving teams

L 00X "08 =0=000

INTERVENTION
Interventions and instructional support to develop academic skills
= {i.e. academic and behavioral intervention planning})

Interventions and mental health services to develop sccial and life skills
{i.e. individual, group, or family counseling)

/ \

SYSTEMS-LEVEL SERVICES

V0 =QO0=0T0KNT

CLASSROOM/SCHOOL GUIDANCE
Positive behavioral supporis, preventative and responsive services
{i.e. anti-bullying, harassment, problem solving)

COMMUNITY REFERRAL/COLLABORATION
Coordination of community resources

CRISIS INTERVENTION

TRUANCY INTERVENTION
Juvenile pre-court hearingsi/court referral follow-up




Link to Behavior Support Handouts



http://granitesdbehaviorsupports.weebly.com/

Special Ed Quick Reference Docs







